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Froebel believed that humans are essentially productive and creative and that fulfillment 

comes through developing these in harmony with god and the world. His plan was to 

provide a new but small world for children, to boost an appreciation and love for 

children, to play with their peers and experience their independence. His kindergarten 

system consisted of games and songs, construction, gifts and occupations. It allowed the 

children to test, compare and to explore. Kindergarten philosophy also consisted of four 

basic components which were free self activity, creativity, social participation and motor 

expression. Froebel’s kindergarten system grew internationally as an educational 

movement. It is a well established part of the American school system as well as many 

other parts of the world. 

INTRODUCTION 

Froebel was known to the world by his kindergarten, the garden of children, established 

at Blankenburg in 1837. Kindergarten is a miniature state for young children. Children 

can play freely, express themselves and develop their personalities. According to Froebel, 

“school is the nursery of future citizens, the teacher is the gardener and the students are 

tender plants”. The atmosphere of kindergarten promotes the play, freedom, sense of 

socialization and self realization. It doesn’t give importance to books and intellectual 

tasks but for songs, gestures and construction. This enhances the imagination and thought 

of a child. Froebel built his schools recognizing that children were spiritual and 

intellectual beings, and he wanted them to reflect the divine through the learning of 

practical work and specific activities connected to their environment. 

INFLUENCE OF PHILOSOPHICAL IDEALISM 

Froebel was influenced by the philosophical idealism that was popular in early nineteenth 

century intellectualism. He concluded ultimate reality as spiritual rather than physical. In 

the kindergarten, children have to learn that they are members of a great, universal and 

spiritual community. Each individual child was active and autonomous but also 

associated spiritually with every other person and thing. As per him, the interior spiritual 

essence is the vital life energy that encourages individuals to work at their own self 

development. He confirmed that each child at birth carries a spiritual essence, a life force 

that seeks to be externalized. Through the child’s own activity the inner spiritual essence 

is externalized. The kindergarten’s gifts, occupations and activities especially plays are 

designed to ensure that child’s development follow the correct path. For Froebel, 

children’s growth and development are essentially based on the doctrine of preformation, 

the unfolding of what is presently latent. A child would become a man or a woman is 

already known at birth. Just as the seed requires a garden with proper soil, moisture, light 

and nutrients to grow in the right direction, the child needs a special educative 

environment for the growth in the kindergarten. 

Abstract 
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OBJECTIVES OF KINDERGARTEN 

In the words of Froebel, “the objective of a kindergarten is to give the children 

employment in agreement with their whole nature, to strengthen their bodies, to exercise 

their senses, to engage their awakening mind and through their senses to make them 

acquainted with the nature and their fellow creatures. It is specially to guide the heart and 

the affections and to lead them to the original ground of all life, to unity with 

themselves”. 

TEACHING PROCEDURE IN THE KINDERGARTEN 

The entire education program is imparted to children only through songs, gestures and 

construction. It makes education a joyful experience. For example, when a topic is taught, 

it is expressed in a song, dramatized in movements and gestures, finally demonstrated by 

constructive work forms in blocks, clay, paper, drawing or any other materials. Thus, 

teaching procedure in the kindergarten involves teaching through songs, gifts and 

occupations. 

TEACHING THROUGH SONGS:- The songs selected and included by Froebel relate to 

nursery games and they satisfy the physical, mental, social, moral and spiritual needs of 

the children. Each song has three parts namely (1) a motto for the mother’s guidance (2) a 

verse for singing (3) a picture for illustrating the verses. 

TEACHING THROUGH GIFTS AND OCCUPATIONS:- Froebel believed that gifts and 

occupations are very essential for nursery education. Gifts are educational toys presented 

to the child in a definite order without changing their forms. Full freedom is given to the 

child to handle them in the way he likes. Such activities connected with these gifts are 

called occupations. The purpose of these gifts and occupations is to enable the child to 

utilize his senses of sight and touch, and to give him an idea of size, form and surface and 

to develop the number sense and artistic consciousness. 

TEACHING THROUGH PLAY:- Froebel introduced the play-way method of teaching in 

the kindergarten for the growth and development of the child. He stressed the educational 

values of play. He utilized play for cultivating the habits of action, feeling and thinking 

and for developing courage, instincts and motivation in the child. 

TEACHER’S ROLE IN KINDERGARTEN 

In the words of Froebel, “The tree gum bears within itself the nature of the whole tree, so 

the development and formation of the whole future life of each being is contained in the 

beginning of its existence”. Therefore, the teacher should be a passive person. He has to 

suggest suitable occupations, demonstrate activities, to sing songs so that the child can 

form appropriate ideas and develop his capacities. Teacher should inspire values like 

love, sympathy, humanity, cooperation and obedience to elders. 

DISCIPLINE IN KINDERGARTEN 

Froebel was against bodily punishment. So according to him, discipline is not a set of 

rules and regulations imposed up on children, but of protective and cooperative type 
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based on love, good will and mutual understanding. Child should be trained to develop 

self control or inner discipline through spontaneous and play activities, games and stories, 

arts and crafts, gifts and occupations. Froebel wanted KG teachers to have a 

philosophical foundation. True to idealism, teaching and learning are part of a whole that 

neglected the divine plan. Teachers have to pay special attention to the elements of space 

and time. For Froebel play has a double meaning- spiritual and natural. These activities 

provide the way to express and practice their perception of adult vocations. Froebel 

believed that human vocations represented God’s thoughts on earth. Froebel designed the 

KG’s environment to encourage children to play and interact with each other under the 

guidance of a loving teacher. For Froebel childhood has a spiritual quality that needed to 

be recognized and nurtured. For today’s teacher, Froebel’s message of liberating children 

and allowing them to develop according to their needs and nature remains of vital 

importance. Today kindergarten teachers continue to emphasize Froebel’s ideas of 

developing children’s socialization and readiness for learning. 
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