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ABSTRACT 

The aim of this paper is twofold. Firstly we want to bring forward and highlight 
language as one of the most important and fundamental aspects of and tools in 
research 

We use language in order to communicate our thoughts and feelings. Persons who use 
languages well are skilled equally in four aspects of language skills. In the most 
general way we can identify four major skills – listening, speaking, reading and 
writing. 

We conclude that interdisciplinary projects must allocate time to the development of 
shared vocabularies and understandings. Common understanding derived from shared 
languages in turn plays a vital role in enhancing the relations of trust that are 
necessary for effective interdisciplinary working. 
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The Role of Language in Research 

Language is purely human and non-instinctive method of communicating ideas, 
emotions and desires by means of a system of voluntarily produced symbols. These 
symbols are auditory and produced by organs of speech. 

We use language in order to communicate our thoughts and feelings. Persons who use 
languages well are skilled equally in four aspects of language skills. In the most 
general way we can identify four major skills – listening, speaking, reading and 
writing. Speaking and writing involve some kind of production on the part of 
language user. Therefore they are called 'productive skills' or 'skills of expression'. 
Listening and reading allow the language user to receive information which may be in 
spoken or written form. These are called 'receptive skills' or 'skills of comprehension'. 

Language may be said to be any means of expressing mental concept by any living 
being and of communicating them to and receiving them from any other living being.  

Language is a communication process, which functions through an encoder and 
decoder. The person has a message in his mind; he first puts it in either spoken or 
written form. This message is then available outside his mind as text. The text is now 
accessible to the mind of another who hears or reads it- who decodes the message it 
contains. Once it is decoded, the message enters the mind of the decoder. Next, 
decoder plays the role of an encoder who gives feedback through spoken, written 
form or through gesture. Now encoder plays the role of a decoder by receiving the 
message, only then the whole communications process is completed. 

In this way a skilled language user is one who can convey his information, message, 
ideas with ease and who can understand message, information and ideas with ease. 



Lokavishkar International E-Journal, ISSN 2277-727X, Vol-I, Issue-IV, Oct-Nov-Dec2012 

 

 
w w w . l i i r j . o r g                  I S S N  2 2 7 7 - 7 2 7 X  

 
Page 100 

This is possible only when encoder and decoder both are familiar in the vocal sound 
in which structural arrangement of the words and phrases import. 

Most children develop speech and language skills effortlessly, but some are slow to 
develop these skills and then go on to struggle with literacy and academic skills 
throughout their schooling. It is the first few years of life that are critical to their 
subsequent performance.  

There is a strong association between a child’s social background and their readiness 
for school. Language development at the age of 2 years predicts children’s 
performance on entry to primary school. Children’s understanding and use of 
vocabulary and their use of two or three word sentences at 2 years is very strongly 
associated with their performance on entering primary school. The children’s 
communication environment influences language development. The number of books 
available to the child, the frequency of visits to the library, parents teaching a range of 
activities and the number of toys available are all important predictors of the child’s 
expressive vocabulary at 2 years. The amount of television on in the home is also a 
predictor. The communication environment is a more dominant predictor of early 
language than social background. In the early stages of language development, it is 
the particular aspects of a child’s communication environment that are associated with 
language acquisition rather than the broader socio-economic context of the family. 
The child’s language and their communication environment influence the child’s 
performance at school entry in addition to their social background. Children’s success 
at school is governed not only by their social background; the child’s communication 
environment before their second birthday and their language at the age of two years 
also have a strong influence.  

Most children develop speech and language without effort, although there is 
considerable variation in the rate at which children acquire language with 
approximately 7% of children demonstrating impairments in these skills. There is 
increasing evidence of the links between children’s early language and their success 
in school. Awareness of this is reflected in a number of policy and practice 
developments that focus on a child’s language as a means of raising attainment.  

Understanding the influences on children’s language development in the general 
population can support evidence-based policy development in that factors which 
predict variation may indicate potential avenues for interventions. Those influences 
can be broadly conceptualised as internal to the child or as existing in the child’s 
environment. Such influences are recognised to be interacting and dynamic. There is a 
well established model of risk associated with social disadvantage and poor language 
and cognitive development in the early years. However, such models are not well 
differentiated and rely on single measures or proxies such as a mother’s level of 
education. This study offered the opportunity to understand how the child’s socio-
economic risk interacts with their early communication environment and language 
development in predicting their ability at school entry age.  

There is a considerable body of academic research which shows that children from 
lower socio-demographic backgrounds tend to have poorer language skills when they 
start school. We know less about what it is in their early environment which leads to 
this.  

Special educational needs and disability is an important Government priority. The 
Bercow Review of services for children and young people with speech language and 
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communication needs in 2008 was followed by the setting up of the Communication 
Trust, the Communication Council and the 2011 Year of Speech Language and 
Communication Needs. The Special Educational Needs and Disabilities Green Paper, 
published in March 2011 looks to reform education and health support for children 
with special educational needs. In addition, there is increasing emphasis in the policy 
domain on language and communication in a child’s early years. Recent reports 
including the review of the Early Years Foundation Framework have recognised the 
foundational role of language and communication in children’s learning. 

We conclude that interdisciplinary projects must allocate time to the development of 
shared vocabularies and understandings. Common understanding derived from shared 
languages in turn plays a vital role in enhancing the relations of trust that are 
necessary for effective interdisciplinary working. 
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