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This study compares the educational efficiency of Eklavya Model Residential 

Schools (EMRS) with Odisha Adarsha Vidyalayas (OAVs) in certain areas of Odisha.  

The study's goal is to look at important factors such academic infrastructure, teaching 

methods, language education (Odia and English), inclusivity, student performance, and 

teacher ability.  Using a descriptive survey method, questionnaires, achievement tests, 

checklists, and interviews were used to collect data from 300 Class X students, 

instructors, and principals from three EMRS and three OAVs.  I employed both 

qualitative thematic analysis and quantitative tools like percentage analysis and mean 

score comparisons. 

The Results show that both schools are important for helping tribal and 

marginalised kids, but OAVs had stronger infrastructure, digital readiness, and organised 

administration.  Even though EMRS schools are created for indigenous communities, 

they have problems with language transition, keeping staff, and using technology 

consistently.  Both schools' language learning affected cultural identification and 

bilingual skills, but it was clear that there weren't enough multimedia teaching tools or 

personalised help.  The study stresses the importance of improving infrastructure, using 

culturally relevant teaching methods, providing regular teacher training, career advice, 

and making sure that all students are included. 

This study gives important information to policymakers and educators who want 

to improve school models for rural and underserved communities. It also shows how 

important it is to have culturally relevant and inclusive education systems that follow 

NEP 2020. 

Keywords: Eklavya Model Residential Schools (EMRS), Odisha Adarsha Vidyalayas 

(OAVs), Odia Language Teaching, Tribal Education, Educational Infrastructure. 

INTRODUCTION 

It is of the utmost significance that any nation must prioritise education in order to 

achieve success on both the social and economic fronts.  Of greater significance to the 

expansion is the one that is equitable and inclusive.  According to Panda et al.'s research 

from 2020, India has built specialised schools to cater to the needs of pupils who come 

from under-represented communities, including those who are belonging to rural and 

tribal communities.   Examples of schools that fall under this category may be found in 

the state of Odisha. Two examples of such schools are the Eklavya Model Residential 

Schools (EMRS) and the Odisha Adarsha Vidyalayas (OAVs).  Students from indigenous 
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communities are typically served by EMRS schools, which aim to provide them with a 

residential education of the highest possible standard.  The objective of OAVs, on the 

other hand, is to provide kids from rural and backward areas with an English medium 

education that is based on the CBSE curriculum (Das et al., 2024). This is accomplished 

through the utilisation of cutting-edge resources and comprehensive academic programs 

and activities.  

Eklavya Model Residential Schools (EMRS) 

The main goal of the Eklavya Model Residential Schools (EMRS), which were 

set up in 1997–98, was to give Scheduled Tribe (ST) children who lived in remote and 

underserved areas of India a good education.  The Ministry of Tribal Affairs is funding 

this centrally sponsored program to help tribal students get better access to high-quality 

schools and ultimately get into higher and professional education streams. This will make 

them more employable and improve their social and economic status.  Every EMRS is 

meant to help students progress in all areas, not just academically. It also encourages their 

overall growth.  The schools can hold up to 480 students each and serve students in 

grades VI through XII. They also provide dorms so that students may learn without 

interruption.  At first, the Indian Constitution's Article 275(1) provided funding for these 

organisations through grants. These monies helped pay for building and ongoing costs for 

State Governments. 

Vision: 

"To give tribal students the tools they need to succeed through a good education, 

creating a community of lifelong learners, and closing the gap between their dreams and 

their chances." 

Mission: 

"Our goal is to give tribal students a free, all-around education that respects their 

cultural heritage and gives them the skills, knowledge, and values they need to thrive in a 

world that is always changing." 

The government changed its EMRS expansion plan to speed up the process of 

getting tribal kids into regular schools and to fulfil the needs of communities that have 

been left out. It was agreed that by 2022, every block in India having more than 50% 

Scheduled Tribe people and at least 20,000 tribal people would get one EMRS. 

According to the 2011 Census, there were 564 of these sub-districts, but only 102 of them 

had an EMRS at the time. This means that 462 new schools were needed. These new 

schools want to have the same level of infrastructure and curriculum as Jawahar 

Navodaya Vidyalayas (JNVs). It is also planned for EMRSs to have particular areas that 

will help protect tribal heritage, local art, and culture, as well as teach sports and skills 

that will help people make a living.  

There were 708 EMRSs approved as of July 2024, and 476 of them were working.  

In 2023–24, there were more than 1.23 lakh students, and in 2024–25, there were 1.34 

lakh students, with an equal number of boys and girls.  The infrastructure has modern 
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classrooms, vocational training, skill development, and sports facilities. There are also 15 

Centres of Excellence in sports being built. 

There are 718 approved school sites. Of them, 346 have finished being built, 247 

are still being built, and 125 are in the planning stage.  Some of the problems are delays 

in building infrastructure, high dropout rates, a lack of teachers, and socio-economic 

problems in tribal communities.  The budget for 2023–24 was ₹5,943 crore, however 

only ₹2,447.61 crore was used. Each student costs ₹1.09 lakh every year. The 

government wants to build 728 schools by 2026, mostly in areas where tribes live. 

Even if there are problems, EMRSs are moving forward with projects like digital 

learning, preserving culture, adventurous activities, and community-based monitoring. 

These make them a key model for inclusive tribal education in India. 

Odisha Adarsha Vidyalyas in Odisha 

The Odisha Adarsha Vidyalaya Sangathan (OAVS) gives children at CBSE-affiliated 

schools, especially those from semi-urban and rural areas, free, high-quality education all 

over the state.  The Odisha Adarsha Vidyalaya wants to help rural students enhance their 

physical and artistic skills, as well as their academic skills, by teaching them 21st-century 

learning techniques in a comprehensive way.  This co-ed school is set up at the Block 

Headquarter in all 314 Blocks of Odisha. It serves students from Classes VI to XII at the 

Secondary and Senior Secondary levels.  The Adarsha Vidyalayas would be very 

important for bringing modern education to rural areas of the State and for connecting 

students from small towns and villages with mainstream education. 

Vision:  

To reach out to every deserving child in Odisha and give them a good education. 

Mission 

To make Odisha Adarsha Vidyalaya a model for schools in the rest of the country. 

Objectives 

• To build one Model CBSE-English Medium School in each Block. 

• To make the process of teaching and learning the same for everyone by using 

clear manuals and Standard Operating Procedures (SOP). 

• To give a child a well-rounded education that focusses on all aspects of their 

growth.  

• To put a lot of focus on academics, sports, personality, and career growth. 

• To teach kids how to live and survive. 

• To make sure that each school has enough and good infrastructure with ICT. 

• To be the Lead School and help the Schools nearby. 

The Odisha Adarsha Vidyalaya Sangathan (OAVS) was started by the Government 

of Odisha in 2015, after the central Model School Scheme was separated from the state.  

It wants to give poor and rural kids free, high-quality, English-medium education that is 
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linked to the CBSE.  The first school in Mayurbhanj district opened in 2016, and 

currently there are 315 schools—one in each of Odisha's 314 blocks. 

The OAVs emphasise on whole-person education, which includes academics, life 

skills, personality development, and athletics.  These schools for both boys and girls 

include modern buildings with science labs, computer labs, libraries, and sports facilities.  

The 2025 CBSE results showed how good their pupils were at school, with a 91.8% pass 

rate in Class 10 and more than 1,000 students getting the highest ratings.  

There are many administrative entities that manage governance, such as the General 

Body, which is led by the Minister of Education.  Vidyalaya Management and 

Development Committees (VMDCs) help schools.  The state government is dealing with 

problems including delays in infrastructure, staff shortages, and logistical issues by using 

money from MNREGA and PRI to fund specific programs and get people involved in the 

community. 

 

http://oav.edu.in/ 

Table 1: Comparison between EMRS and OAVs 

Aspect Eklavya Model Residential 

Schools (EMRS) 

Odisha Adarsha Vidyalayas 

(OAVs) 

Launch Year 1997–98 2016 

Target Group Scheduled Tribe (ST) children 

in remote and tribal areas 

Rural and underprivileged 

children across Odisha 

Affiliation CBSE CBSE 

Medium of 

Instruction 

English (with local language 

support) 

English 

Class Range Class VI to XII Class VI to XII 

Management Ministry of Tribal Affairs, 

Government of India 

School & Mass Education Dept., 

Government of Odisha 

Location Strategy Blocks with ≥50% ST 

population & ≥20,000 tribal 

persons 

One school per block (all 314 

blocks in Odisha) 

Infrastructure Residential schools with hostels, 

sports infra, smart classrooms 

Day schools with modern labs, 

libraries, ICT, and sports infra 

http://oav.edu.in/
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Total Sanctioned 

Schools 

708 (as of July 2024) 314 schools established and 

functional 

Functional 

Schools 

476 operational (as of 2025) 315 functional (as of July 2025) 

Student 

Enrollment 

~1.33 lakh students (2024–25); 

1:1 gender ratio 

Thousands enrolled; Class X 

pass rate: 91.8% in 2025 

Special Features Sports Centres of Excellence, 

Poshan Vatikas, Adventure 

Activities 

Cluster-based sports grounds, 

career orientation, skill dev. 

Focus Areas Tribal welfare, cultural 

preservation, sports, skill 

training 

Holistic education, leadership, 

life skills, innovation 

Teacher 

Recruitment 

Centralized (recently over 8,000 

recruited); some on contract 

State-level recruitment; trained 

teachers with SOP guidelines 

Key Challenges Infrastructure delays, teacher 

shortages, high PVTG dropouts 

Logistical and infra constraints, 

need for more teachers 

Funding Source Centrally funded (₹1.9 lakh per 

student annually 2024-25  

State funded (Post-2015 after 

delinking from Central 

assistance) 

Curriculum 

Delivery 

Smart boards, DTH, online 

coaching for NEET/IIT 

Focus on experiential, active, 

and student-centered learning 

Cultural Role Preservation of tribal art, 

language, heritage 

Integration of rural students into 

mainstream education 

 

EMRS and OAVs operate with the same objective, which is to provide assistance to 

students who are less fortunate and to narrow the gap between students who are 

succeeding academically and those who are not.  Nevertheless, they are organised, 

managed, and carried out in a variety of diverse ways.  EMRS are supported by the 

government and are mostly concerned with the education side of tribal development.  On 

the other hand, open-access vehicles (OAVs) are run by the state and employ the 5T 

framework (Technology, Transparency, Teamwork, Time, and Transformation) to 

transform secondary schools into centres of excellence.  It is essential to compare the 

success of both systems, particularly with regard to infrastructure, teaching methods, 

language instruction, and academic performance (Dash, 2018). This is because of the 

discrepancies that exist between the two systems.  

 This study places a significant emphasis on language instruction, particularly in the 

areas of Odia and English, because it has a significant impact not only on the academic 
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performance of students but also on their cultural identities and the opportunities they 

will have in the future.  Due to the fact that the language they speak at home is not the 

same as the language they learn in school, a significant number of indigenous students 

who are enrolled in EMRS run into difficulties with language.  On the other hand, OAVs 

are centred on the goal of encouraging children to speak English at an early age while 

simultaneously enhancing their Odia for cultural reasons. This is accomplished with the 

assistance of improved technology and instructional resources.  

 In light of this, the purpose of this research is to assess the similarities and 

differences between EMRS and OAVs in terms of language-educational activities, 

institutions, student performance outcomes, and management practices.  The two models 

are compared in this study using the metrics that are pertinent to them in order to 

determine their respective strengths and shortcomings, as well as the areas in which they 

might improve the effectiveness of the policy.  In conclusion, the objective is to make a 

contribution to the ongoing conversation on the problem of equitable education by 

offering valuable recommendations on how the standard of education in Odisha may be 

improved, as well as how it can be made more accessible.  

REVIEW OF CONNECTED STUDIES 

This literature review looks at the research that has already been done on the 

structure, implementation, problems, and outcomes of both EMRS and OAVs in Odisha.  

The review's goal is to find trends, strengths, gaps, and areas of concern in the delivery of 

education through these two models by carefully looking at different academic 

publications, government reports, and evaluative case studies.  There is a lot of focus on 

the quality of teachers, the state of the school's facilities, the academic success of 

students, the participation of tribal children, and fairness in educational possibilities. The 

review not only sets the stage for the current comparative analysis, but it also shows how 

this affects policy making, implementation, and the goal of providing inclusive and fair 

education in tribal and rural areas. 

Dash (2018) was to look at the English skills of Class VIII tribal students in 

different types of schools, see how much better or worse EMRS students did than 

students in other schools, and find out what problems there are with teaching English.  

The results showed that JNV pupils always did better in English than EMRS and SC/ST 

government school students.  But EMRS pupils did better than those in SC/ST 

government schools.  The study pointed out some major problems, like the lack of current 

teaching materials and the fact that there weren't enough trained English teachers to make 

the program work, which ultimately slowed down the academic advancement of tribal 

students. 

Karmakar (2022) looked at concerns of fairness and quality.  The study looked 

at how the way teachers were hired at EMRSs affected indigenous children' ability to get 

a good education.  It wanted to look at the skills, roles, and pay of EMRS instructors, 

how recruiting teachers on a contract basis affects educational equity, and how teachers' 

involvement can help with leadership and learning.  The results showed that relying too 

much on contract teachers made the quality of instruction worse.  These teachers weren't 

paid enough and didn't plan to stay with the schools for a long time.  Also, because they 
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weren't really involved in school life, they couldn't help children grow as a whole, which 

went against the goal of giving tribal pupils equal access to education. 

Karmakar (2024) looked at structural and governance-related differences in 

EMRSs that made it harder for tribal populations to get an education.  The study looked 

at how teachers are hired differently in different states and districts, how EMRS 

governance structures differ (corporate vs. government), and how gaps in professional 

development affect the quality of teaching.  The study discovered that recruitment 

standards were not always the same and that tribal welfare departments and schools did 

not work together very well.  Relying too much on guest and contract professors made 

students less interested in school and made it harder to build a strong academic culture.  

Without help with training from organisations like SCERTs and DIETs, teachers were 

less likely to try new things, which made the gap between tribal and mainstream kids 

even bigger. 

Nayak and Jena (2020) was to look at how instructors got and shared health 

information throughout the pandemic.  The goals were to find out where people get their 

health information, how aware they are of it, and what teachers can do to help distribute 

health information.  The survey found that teachers mostly used TV, radio, newspapers, 

social media, and government health websites like WHO and MoHFW.  Teachers knew a 

lot and actively helped spread the word.  The report called for organised health literacy 

programs that included students, teachers, and communities to raise awareness and 

encourage immunisation efforts. 

 Sahoo (2023) looked at the Hill Kharia tribe, which is a Particularly Vulnerable 

Tribal Group (PVTG), and their problems with getting an education in isolated forest 

locations.  The goals included looking at the community's social and cultural background, 

figuring out how government education programs have worked, and finding problems 

with how educational programs are carried out.  The results showed that even if special 

schools made things better, enrolment and involvement were still low because of bad 

infrastructure, language obstacles, and cultural differences with regular schools.  These 

problems made it harder for the Hill Kharia youngsters to learn and grow as a whole. 

 Tripathy (2023) was to look at the academic processes, infrastructure, and 

testing systems of OAVs to see how successfully they provided excellent education to 

kids in rural areas.  The study found that OAVs were working well based on answers 

from 50 teachers at 10 schools.  The schools featured good infrastructure, strict grading 

policies, and good academic processes, all of which helped students do better.  The study 

confirmed that OAVS was successful in its goal of providing affordable and high-quality 

English-language education to rural and tribal communities in Odisha. 

There have been a number of studies that looked at the goals and operations of 

Eklavya Model Residential Schools (EMRS) and Odisha Adarsha Vidyalayas (OAVs) on 

their own, but there is still a big vacuum in the literature that compares the two models 

using the same framework.  Research that has already been done, such that by Dash 

(2018), and Karmakar (2022, 2024), mostly looks at EMRSs and talks about problems 

with hiring teachers, limited infrastructure, and the academic success of tribal kids.  On 

the other hand, studies by Sahoo & Sahoo and Tripathy (2023) show that OAVs are good 
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at giving rural students in Odisha a good education in English that is based on the CBSE.  

But most of these studies are only done in one place and don't give a whole picture of 

how things compare 

Also, very few studies have tried to compare the two schools on things like 

language skills, the learning environment, student performance, governance, and the 

appropriateness of the school's infrastructure using the same instruments and sampling 

methodologies.  Most empirical studies also don't include the views of students, teachers, 

and principals, which makes it hard to grasp the challenges and outcomes at the ground 

level. 

This study fills in the gaps in the research by doing a systematic comparison of 

EMRS and OAV institutions in the same districts, utilising standardised data gathering 

instruments like interviews, achievement tests, and questionnaires.  The study adds to our 

understanding of how both models are doing in terms of accessibility, quality, and 

fairness in tribal and rural education. It also gives policymakers ideas on how to use the 

best practices in both systems. 

STATEMENT OF THE PROBLEM 

Keeping in view the objectives as discussed above the investigator has taken up 

the following problem for investigation. 

EKLAVYA MODEL RESIDENTIAL SCHOOLS(EMRSs) VS. ODISHA ADARSHA 

VIDYALYAS(OAVs) IN ODISHA: A COMPARATIVE STUDY 

RESEARCH QUESTIONS 

1. How do EMRS and OAVs differ in terms of academic infrastructure, teaching 

methodologies, and student performance across selected districts of Odisha? 

2. What is the effectiveness of Odia and English language instruction in EMRS and 

OAVs, and how does it impact students' linguistic competence and cultural 

identity? 

3. To what extent do EMRS and OAVs provide inclusive and quality education to 

students from tribal, marginalized, and rural communities? 

4. What are the differences in teacher recruitment, training, and classroom practices 

in EMRS and OAVs, especially for core subjects and language teaching? 

5. What strategies can be proposed to enhance the overall educational quality and 

student development outcomes in EMRS and OAVs based on comparative 

insights? 

OBJECTIVES OF THE STUDY 

The following are the objectives of the study: 

1. To compare the educational infrastructure, teaching methodologies, and academic 

outcomes of EMRS and OAVs in Odisha. 
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2. To determine how effective language learning (in particular Odia and English) in 

both schools and how it has influenced the learning process and cultural identity 

of the students. 

3. To evaluate the overall contribution of EMRS and OAVs in bringing in inclusive 

and comprehensive education to the marginalized and rural audience in Odisha. 

4. To study the recruitment, training and performance of teachers in EMRS and 

OAVs particularly core subjects and in language teaching. 

5. To recommend strategies for enhancing the overall educational effectiveness of 

EMRS and OAVs based on comparative findings. 

METHODOLOGY 

This study uses a descriptive comparative survey research approach to look at the 

similarities and differences between Eklavya Model Residential Schools (EMRS) and 

Odisha Adarsha Vidyalayas (OAVs) in Odisha. The study looks into a number of things, 

including infrastructure, instructional methods, language instruction (in both Odia and 

English), student outcomes, and how the institution is run. The goal is to get information 

that can help shape educational policy and practice in residential schools for rural and 

marginalised groups. 

SAMPLING 

The study population comprised all EMRS (Eklavya Model Residential Schools) and 

OAVs (Odisha Adarsha Vidyalayas) operating in Mayurbhanj district of Odissa. A 

purposive and stratified random sampling technique was employed to select the sample. 

The study covered six schools in total—three EMRS and three OAVs in Mayurbhanj 

district of Odissa.  

From each school, the following participants were included: 

• 1 Principal 

• 2 Language Teachers (Odia and/or English) 

• Total 300 students from Class X were selected. 

This sampling framework ensures regional representation and enables a balanced 

comparative analysis. 

TOOLS USED 

The study used both quantitative and qualitative tools and methods to get a lot of 

information from a lot of different people. The following tools were utilised for research: 

• Structured questionnaires for Class X students and language teachers (Odia and 

English) to gather information about how they teach and learn, their experiences 

in the classroom, and their language skills. 
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• Checklists for school records to look at things like infrastructure, instructor 

availability, participation in extracurricular activities, and access to learning 

materials. 

• The Self-Constructed Odia Achievement Test is used to see how well students 

know the Odia language. 

• Semi-Structured Interview Schedule: This tool gathers qualitative information 

from administrators about things like how schools are run, how language policies 

are put into place, how teachers are supervised, problems with infrastructure, and 

programs that help students.   

• Structured Questionnaire: This program collects numbers from Odia and 

English teachers about how they teach, how often they train, how they use digital 

tools, and how welcoming their classrooms are to all students.   

I employed methods including percentage analysis, mean score comparison, and 

thematic coding to make sense of the data. 

 Interview schedule: 

I devised a semi-structured interview schedule for the principals of both EMRS and 

OAVs. The main areas of concentration were: 

• The vision of the institution and how it runs. 

• Putting language policies into action (particularly for Odia and English). 

• Hiring teachers and keeping an eye on their work. 

• Using smart classrooms, online resources, and ways for helping students who are 

struggling. 

• Help for kids who learn slowly and for kids who are learning a new language 

(particularly when they are going from indigenous to Odia/English). 

I wrote down the answers to the interview questions and looked at them qualitatively 

to find trends and insights. 

DATA ANALYSIS  

The study employed both numbers and words to make a full comparison between EMRS 

and OAVs: 

• I gave questionnaires to Class X students and language teachers to find out how 

they teach, how they learn languages, and how they help pupils with their 

schoolwork. 

• I made the Odia Achievement Test ourselves to see how well pupils know Odia. 

• I used checklists to gather information about the school's infrastructure, resources, 

and extracurricular activities. 

• I talked to administrators and several teachers to learn more about how schools 

are run, their language policy, and the support systems they have in place. 

• For qualitative and quantitative data, techniques included percentage analysis, 

mean score comparison, and thematic coding. 
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MAJOR FINDINGS 

The major findings of the study have been presented below objective-wise. 

Objective 1: To compare the educational infrastructure, teaching methodologies, 

and academic outcomes of EMRS and OAVs in Odisha. 

• 68% of pupils said that the infrastructure in their schools was either "Good" 

(40%) or "Excellent" (28%).  This shows that a lot of schools, both EMRS and 

OAVs, have worked hard to improve their physical infrastructure.  But 22% of the 

students thought the infrastructure was just "Average," and 10% said it was 

"Poor," which is a worrying sign.  This means that some schools have reached 

good standards, but others are still behind and may need to make quick 

improvements to their seating, ventilation, lighting, or classroom equipment. 

• Thirty-six percent of students said that "lecture-based teaching" was the most 

popular style.  Next comes "Activity-based learning" (30%) and "Use of digital 

tools or smart classes" (24%).  Only 10% of people said "Peer learning."  These 

results show that traditional teaching methods are still the most common, but 

technology and interactive learning are becoming more common, though not as 

much as they could be.  The fact that not many people use digital methods shows 

that there is a problem with smart classroom access or instructor digital 

competence that has to be fixed in order to meet 21st-century learning goals. 

• Students' answers show that they have moderate access to computer and science 

labs.  A total of 66% claimed they had access either "regularly" (32%) or 

"occasionally" (34%).  But 20% said they had rare access, and 14% said they had 

no access at all.  This shows that the lab infrastructure is not as easy to get to or 

keep up with in EMRS and OAVs.  Making it easier for students to get to the lab 

on a regular basis is very important for improving their hands-on learning, 

especially in science and technology classes. 

• Weekly remedial classes are being held in 38% of the cases, which is a good sign 

that the school is helping students.  Another 26% said they had sessions once a 

month, and 22% said they had them "sometimes."  But 14% of students indicated 

they never took remedial classes.  This shows that certain schools need to set up 

systematic remedial programs to help children who are falling behind, especially 

first-generation learners and tribal students. 

• The students did rather well, with 63% of those who answered scoring above 60% 

on previous tests—21% earning above 80% and 42% scoring between 60% and 

80%.  A smaller group, 25%, said they got "between 40% and 60%," while 12% 

said they were "below 40%."  This performance distribution shows that most 

students are doing well in school, but a significant number of them are still at risk 

and may need focused help with their schoolwork through tutoring, mentorship, 

or other learning support systems. 

Objective 2: To evaluate the effectiveness of language education (especially Odia 

and English) in both institutions and its impact on student learning and cultural 

identity 
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• A large number of pupils (38%) said they were comfortable speaking both 

English and Odia. This shows that both the EMRS and OAV systems are helping 

students become more bilingual.  Only 18% of them felt comfortable using 

English alone, and 30% chose Odia.  The 14% who were not confident in either 

language show that there is a need for focused help, especially for pupils from 

tribal or non-dominant language backgrounds.  Overall, these data demonstrate 

that bilingual skills are getting better, although a lot of pupils still have language 

anxiety. 

• Only 22% of students claimed that language teachers used audio-visual resources 

"very often," whereas the largest group, 36%, said that teachers used them 

"sometimes."  A total of 42% said that these tools were either "rarely used" or 

"never used," which shows that multimedia resources are not consistently 

employed in language teaching.  These results imply that audio-visual aids could 

help students understand and stay interested, but many schools don't use them 

enough. This could be because they don't have the right equipment or training. 

• Only 20% of students always found their English textbooks easy to read, and 44% 

could sometimes understand what they were reading.  But 36% of students said 

they had trouble, either claiming they rarely (24%) or never (12%) understood the 

materials.  This shows how important it is to have simpler content, greater teacher 

support, or extra learning aids to help students understand, especially in tribal-

dominated or first-generation learner contexts. 

• 66% of students (28% definitely agree and 38% agree) said that language 

education helped them identify with their cultural identity.  This is an encouraging 

sign that schools are not only teaching languages as academics, but also including 

cultural values in the curriculum.  But 34% (22% disagree and 12% strongly 

disagree) didn't sense this connection, which could mean that the content wasn't 

put in context or that local tribal languages and history weren't included. 

• 34% of students chose Odia to share their opinions, 26% chose their tribal or 

mother tongue, and 20% selected mixed languages. This shows that many 

students in Odisha speak more than one language.  Only 20% wanted to speak 

only English.  This clearly shows that most people still use regional and 

indigenous languages to express themselves. This shows how important it is to 

use "mother tongue inclusion," "translanguaging," and "language bridging 

strategies" in both EMRS and OAV teaching. 

Objective 3: To assess the overall role of EMRS and OAVs in promoting inclusive 

and holistic education for marginalized and rural populations in Odisha. 

• A huge 62% of students said they were "first-generation learners," which shows 

how important both EMRS and OAVs are in breaking the cycle of educational 

deprivation in rural and marginalised families.  This shows that these schools are 

successfully reaching populations that don't have enough resources and giving 

them a chance to start their formal education.  The other 38% had already been 

exposed to some education in their families, which shows that the schools also 

draw students from homes where people are only semi-literate or just learning to 

read and write. 



Lokavishkar International E-Journal, ISSN 2277-727X, Vol-13, Issue- 02, July-Dec 2024 (Bi-annual) 

 

 60   w w w . l i i r j . o r g                      ISSN 2277-727X 

 

• The data shows that 56% of students travel more than 5 km every day (*34% 

between 6 and 10 km, 22% more than 10 km*), which shows that a lot of students 

commute from far away to go to these schools.  Only 16% of them reside within 2 

km of the school.  This means that both EMRS and OAVs are serving as 

educational centres for a wide range of students, which further reinforces the need 

for transport or lodging facilities to make it easier for students to get to school and 

attend. 

• A vast majority (70%) said that schools *always* give free textbooks and 

uniforms, which shows that they are very supportive of students from poorer 

families.  However, 30% said there were inconsistencies (*18% occasionally, 8% 

rarely, 4% not at all*), which suggests that the support structure works, but there 

are still problems with making sure that everyone gets what they need.  Bridging 

these gaps could help keep more poor pupils in school and make them feel more 

at home. 

• A significant 36% of students claimed that teachers only give personal help to 

poorer students *occasionally* or *not at all*. This is in contrast to 26% who said 

that professors *always* give personal help to weaker students and 38% who said 

that teachers *often* do so.  This is a good sign that teaching is becoming more 

inclusive, but it also suggests that kids from underprivileged or tribal backgrounds 

need more systematic and frequent mentoring or extra help. 

• Only 30% of kids said their school was "very inclusive," while 42% said it was 

"somewhat inclusive."  A total of 28% said they were either "unsure" or thought 

the environment was "not inclusive."  These answers show that EMRS and OAVs 

have made good progress in making schools more welcome and equal for all 

students. However, more has to be done to make schools more welcoming and 

equal for all students, especially those from tribal, Dalit, or economically 

challenged groups. 

Objective 4: To examine the recruitment, training, and performance of teachers in 

EMRS and OAVs, especially in core subjects and language teaching. 

• A total of 72% of students said that their teachers are either "always" (34%) or 

"often" (38%) well-prepared for class. This shows that teachers in both EMRS 

and OAVs are generally very dedicated to their jobs.  The 28% who replied 

"sometimes" or "rarely" prepared, on the other hand, shows that teachers' 

performance might vary. This could mean that monitoring and mentorship are 

needed to make sure that teachers are always doing their best. 

• 30% of students said these sessions happen "regularly," and 40% said they happen 

"occasionally." But a large 30% said they happen "rarely" or "never."  This means 

that even if most kids are getting some kind of language skill development, there 

is still a clear lack of systematic and structured speaking and writing exercises.  

Schools may need to make sure that all language classes do the same oral and 

written tasks. 

• Only 26% stated that instructors get training "more than twice a year," while 30% 

said "once a year."  This is good enough, but the other 44% of people who had 

teacher training did so only occasionally or never.  These numbers show that in-

service training has to happen more often and be more focused, especially on 
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teaching methods, teaching in many languages, and ways for making classrooms 

more welcoming. 

• Only 22% of students indicated they do this often, while 34% said they do it 

sometimes.  This shows that the language is fairly open to everyone.  But since 

44% said "rarely" or "never," a lot of pupils may have trouble connecting what 

they learn in school with their language background.  Teaching teachers about 

bilingual education and culturally responsive pedagogy can help close this gap. 

• It's good to see that 76% of students thought their instructors were either "very 

approachable" (36%) or "somewhat approachable" (40%). This shows that the 

students had a good relationship with their teachers.  The fact that 24% of people 

said teachers were "not very" or "not at all" approachable shows how important it 

is for schools to improve their communication skills, how they interact with 

students, and their open-door policies. 

Objective 5: To recommend strategies for enhancing the overall educational 

effectiveness of EMRS and OAVs based on comparative findings. 

• The most important thing to students was teaching quality (28%), followed 

closely by career guidance (26%).  Infrastructure (24%) and extracurricular 

activities (22%) were also brought up.  This distribution illustrates that kids know 

about a lot of things that need to be worked on, notably in teaching and planning 

for life beyond school.  This means that putting money into training and 

counselling programs for teachers might have a big effect. 

• Most students said that activities happened "once every term" (36%) or "regularly 

each month" (30%).  But 34% indicated that co-curricular events were rarely or 

never held.  This shows that there has to be a more regulated and regular 

timetable for non-academic activities, which are very important for overall 

growth. 

• A big 44% of students stated "definitely yes," while another 30% said 

"probably."  The study shows that 74% of students want formal career 

counselling, vocational training, and programs that help them become ready for 

the future.  This is a very important area for both EMRS and OAV institutions to 

recommend. 

• Only 26% of students were "very satisfied," while 34% were "somewhat 

satisfied."  On the other hand, 40% either claimed they were "unsatisfied" (22%) 

or that "no such training is provided" (18%).  These results show that the 

leadership and discipline modules are there, but they may not be complete or 

consistent.  It would be helpful to have a more structured and interesting 

leadership curriculum. 

• Responses were almost evenly split: sports and creativity training (28%), more 

digital tools (26%), exposure to outside competitions (24%), and language 

support (22%).  This wide range of feedback reveals that students want more than 

simply academic tools; they want a well-rounded education.  For balanced 

growth, it is important to add more digital literacy, creative platforms, and 

linguistic support systems. 
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Interview-Based Qualitative Insights 

The study did semi-structured interviews with the principals of some EMRS and 

OAV schools, as well as with educational experts like District Education Officers 

(DEOs), senior faculty from SCERT/DIETs, and pedagogy trainers who work with 

OAVS and EMRS systems. This was to add more depth to the quantitative findings and 

get a better understanding of the institutions. The goal of these interviews was to learn 

about the vision, the problems, and how policies are put into action on the ground. I 

looked at the qualitative data topically to get useful information. 

• Vision and Administrative Strategies 

The Principals from OAVs stressed the importance of an organised and goal-oriented 

administrative model based on the 5T framework, which stands for Technology, 

Transparency, Teamwork, Time, and Transformation.  They talked about having defined 

monthly goals, keeping track of performance, and having OAVS headquarters do 

frequent academic audits.  One principle from OAV said (Panda et al., 2020): 

"We get a clear plan for each academic session.  SAMS dashboards and monthly 

academic calendars are examples of monitoring tools that assist keep the system on 

track.” 

On the other hand, EMRS principals said they had more freedom, but they also said 

that the lack of a specialised tribal welfare agency supervision and frequent staff turnover 

made things harder for them.  One EMRS principal said (Das et al., 2024): 

"We want to do more, but staffing problems and delays in getting resources limit what 

we can do." 

• Language Policy Implementation (Odia and English) 

The OAV principals stressed how important it is for kids to learn English early, while 

still being connected to their culture through Odia.  In lower classes, they used a bilingual 

strategy and pushed for spoken English modules and reading groups (Odisha Adarsha 

Vidyalaya Sangathan, 2024). 

“From Class VI on, students start talking in English, but we make sure that Odia 

storytelling and heritage modules stay in place so they don't forget where they came 

from.” 

On the other side, EMRS administrators saw that language was a big problem, 

especially for first-generation students whose first language is often a tribal language.  

Many pupils have trouble with Odia, which is the language of instruction (Patra, 2016). 

"For most of our students, Odia is a second language.  They often require help 

getting ready for English class.” 
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• Technology Use and Student Support Services 

In OAVs, technology integration was strong.  Principals said that they often used 

smart boards, the Diksha App, and Google Classroom for homework and tests (Das et al., 

2024). 

"Every classroom has a smart board." Teachers learn how to employ multimedia and 

simulations, notably in language and science subjects. 

In EMRS, access to technology was less unified.  Only one of the three EMRS had 

smart classrooms that worked completely.  Some people didn't have reliable internet or 

technical support workers (Dash, 2018). 

"We have some digital tools, but the infrastructure isn't very good.  Teachers aren't 

sure how to use them frequently because the training isn't the same for everyone”. 

The OAVs reported established remedial classes and advice sessions for student 

support services, while EMRS relied more on peer mentoring and occasional NGO help 

for remedials. 

EDUCATION IMPLICATIONS 

The findings of this study have important implications for politicians, school leaders, 

and other people who want to improve the quality of education in rural and tribal areas of 

Odisha. 

Improving Infrastructure 

• EMRS schools that don't have enough labs, libraries, or digital tools should get 

targeted infrastructure subsidies.   

• Making sure that toilets work, classrooms are smart, and hostels have good 

amenities are all things that will directly make studying easier. 

Building Teacher Capacity 

• Teachers in both EMRS and OAVs must have regular in-service training and 

seminars.   

• To satisfy the language needs of all pupils, teachers need to focus on bilingual 

teaching methods and culturally responsive pedagogy. 

Language Bridging Programs 

• Start bridge classes and language labs to help pupils from tribal and rural areas 

learn Odia and English once they have learnt their first language.   

• Use stories, pictures, and examples from the area in English courses to help 

students understand and remember what they learn. 

Transportation and Accessibility 

• For students who have to travel more than 5–10 km, government programs should 

offer transportation or hostel help.   
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• You can look at mobile education units or digital classrooms for places that are 

hard to reach. 

Personalized Student Support 

• Put academic mentors or counsellors in every school to help first-generation 

students and students who are having trouble learning.  

• Start giving frequent diagnostic tests and then remedial lessons in core topics. 

Skill-Based and Career-Oriented Programs 

• Start offering career counselling, training in soft skills, and vocational workshops 

in Class IX.   

• Work with NGOs and specialists in the field to give people real-world experience 

and guidance. 

SUGGESTIONS FOR FUTURE WORK 

Based on my analysis of EMRS and OAVs in Odisha, there are seven well-thought-out 

ideas for future work: 

• Future studies should follow students for a few years to look at their long-term 

academic success, job growth, and social mobility using both EMRS and OAV 

systems. 

• Do studies in specific regions to see how local social, cultural, and geographic 

aspects affect how EMRS and OAVs work and what they achieve in tribal, 

coastal, and hilly areas. 

• Future research should look at the gender gap in access, retention, and academic 

achievement, especially the problems that indigenous girls and girls in rural areas 

have. 

• Researchers should look into how well digital learning tools and ICT-based 

instruction work in EMRS and OAVs, especially in distant areas where internet 

access is limited. 

• Look at how important community involvement and parental involvement are for 

children' achievement, and how school-community connections can be made 

stronger. 

• More study should look into new ways of teaching multiple languages that mix 

tribal dialects with Odia and English to make the classroom more welcoming and 

improve language skills. 

• The Research should look into how EMRS and OAVs are putting into practice 

national and state education policies like NEP 2020, and how these policies affect 

funding, curriculum, and governance. 

CONCLUSION 

This study that compares Eklavya Model Residential Schools (EMRS) and Odisha 

Adarsha Vidyalayas (OAVs) has given us important information about the pros and cons 

of these two important educational models that are used in Mayurbhanj district of Odissa.  

The results show that both EMRS and OAVs are important for giving marginalised, 
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tribal, and rural students more access to good education. However, their effectiveness 

varies depending on things like infrastructure, language instruction, teacher training, and 

extracurricular activities. Even though EMRS schools are meant to help indigenous 

people, they nevertheless have problems with instructional materials, digital 

infrastructure, and language teaching methods.  On the other hand, OAVs are more 

consistent when it comes to infrastructure, language integration, and using standard 

CBSE teaching materials.  Both schools, on the other hand, need to make specific 

changes to career counselling, personalised support, and student leadership development. 

In general, the study confirms the urgent need for educational models that are inclusive, 

well-funded, and culturally aware. These models should not only improve academic 

achievements but also assist the whole growth of students.  The evidence gained through 

comparisons can help politicians, educators, and administrators improve the structures of 

schools, the skills of teachers, and the focus on students in both the EMRS and OAV 

ecosystems. 
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TABLES 

Survey Results Table 1: EMRS vs. OAVs in Odisha (n = 300 students) 

Q. 

No. 

Question Option % of 

Respondents 

No. of 

Respondents 

1 How would you rate the 

classroom infrastructure in 

your school? 

a) Excellent 28% 84 

  b) Good 40% 120 

  c) Average 22% 66 

  d) Poor 10% 30 

2 Which teaching method is 

most commonly used by 

a) Lecture-based 36% 108 

https://kuey.net/
https://www.ijnrd.org/IJNRD2401241
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your teachers? 

  b) Activity-based 

learning 

30% 90 

  c) Use of digital 

tools/smart classes 

24% 72 

  d) Peer learning 10% 30 

3 Do you have access to 

functional computer or 

science labs? 

a) Yes, regularly 32% 96 

  b) Yes, 

occasionally 

34% 102 

  c) Rarely 20% 60 

  d) No access 14% 42 

4 How often are remedial 

classes held in your 

school? 

a) Weekly 38% 114 

  b) Monthly 26% 78 

  c) Occasionally 22% 66 

  d) Never 14% 42 

5 What is your average 

score in recent school 

exams? 

a) Above 80% 21% 63 

  b) 60%–80% 42% 126 

  c) 40%–60% 25% 75 

  d) Below 40% 12% 36 
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  Objective 2: 

Language Learning & Cultural Identity Survey (n = 300 students) 

Q. 

No. 

Question Option % of 

Respondents 

No. of 

Respondents 

1 Which language do you feel 

more confident speaking in 

class? 

a) English 18% 54 

  b) Odia 30% 90 

  c) Both 38% 114 

  d) Neither 14% 42 

2 How often do language 

teachers use audio-visual 

tools? 

a) Very 

frequently 

22% 66 

  b) Occasionally 36% 108 

  c) Rarely 26% 78 

  d) Never 16% 48 

3 Do you find the English 

textbooks easy to 

understand? 

a) Always 20% 60 

  b) Sometimes 44% 132 

  c) Rarely 24% 72 

  d) Never 12% 36 

4 Do language classes help 

you connect with your 

cultural identity? 

a) Strongly 

agree 

28% 84 

  b) Agree 38% 114 

  c) Disagree 22% 66 

  d) Strongly 

disagree 

12% 36 

5 Which language do you 

prefer for expressing your 

a) English 20% 60 
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ideas freely? 

  b) Odia 34% 102 

  c) Tribal/mother 

tongue 

26% 78 

  d) Mixed 

languages 

20% 60 

 

  Objective 3: 

Inclusivity & Reach Survey Results (n = 300 students) 

Q. 

No. 

Question Option % of 

Respondents 

No. of 

Respondents 

1 Are you the first-generation 

learner in your family? 

a) Yes 62% 186 

  b) No 38% 114 

2 How far is your school from 

your home? 

a) Less than 2 

km 

16% 48 

  b) 2–5 km 28% 84 

  c) 6–10 km 34% 102 

  d) More than 

10 km 

22% 66 

3 Does the school provide free 

textbooks and uniforms? 

a) Yes, always 70% 210 

  b) Sometimes 18% 54 

  c) Rarely 8% 24 

  d) Not at all 4% 12 

4 Do teachers support students 

from weaker sections 

personally? 

a) Always 26% 78 

  b) Often 38% 114 

  c) Sometimes 24% 72 
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  d) Never 12% 36 

5 How inclusive do you feel 

your school environment is? 

a) Very 

inclusive 

30% 90 

  b) Somewhat 

inclusive 

42% 126 

  c) Not 

inclusive 

14% 42 

  d) Not sure 14% 42 

 

  Objective 4: 

Teacher Preparedness & Student Support Survey (n = 300 students) 

Q. 

No. 

Question Option % of 

Respondents 

No. of 

Respondents 

1 Are your teachers well-

prepared for classes? 

a) Always 34% 102 

  b) Often 38% 114 

  c) Sometimes 20% 60 

  d) Rarely 8% 24 

2 Do your language teachers 

conduct spoken/writing 

practice sessions? 

a) Regularly 30% 90 

  b) Occasionally 40% 120 

  c) Rarely 20% 60 

  d) Never 10% 30 

3 How often do your teachers 

attend training/workshops? 

a) More than 

twice a year 

26% 78 

  b) Once a year 30% 90 

  c) Occasionally 28% 84 

  d) Never 16% 48 

4 Do teachers use local a) Frequently 22% 66 
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language or tribal dialects to 

explain concepts? 

  b) Occasionally 34% 102 

  c) Rarely 28% 84 

  d) Never 16% 48 

5 How approachable are your 

teachers for academic help? 

a) Very 

approachable 

36% 108 

  b) Somewhat 

approachable 

40% 120 

  c) Not very 

approachable 

16% 48 

  d) Not at all 

approachable 

8% 24 

 

  Objective 5: 

To identify improvement areas and recommend strategies for student development 

in EMRS and OAVs. 

School Development & Student Needs Survey (n = 300 students) 

Q. 

No. 

Question Option % of 

Respondents 

No. of 

Respondents 

1 Which area do you feel 

needs most improvement 

in your school? 

a) Infrastructure 24% 72 

  b) Teaching quality 28% 84 

  c) Extracurricular 

activities 

22% 66 

  d) Career guidance 26% 78 

2 What kind of co-curricular 

activities are conducted in 

your school? 

a) Regularly, every 

month 

30% 90 

  b) Once every term 36% 108 
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  c) Rarely 20% 60 

  d) Not conducted 14% 42 

3 Would you benefit from 

more career counselling or 

skill-based sessions? 

a) Definitely yes 44% 132 

  b) Probably 30% 90 

  c) Not sure 16% 48 

  d) No 10% 30 

4 How satisfied are you 

with the leadership and 

discipline training in 

school? 

a) Very satisfied 26% 78 

  b) Somewhat 

satisfied 

34% 102 

  c) Not satisfied 22% 66 

  d) No such training 

provided 

18% 54 

5 Which suggestion would 

improve your academic 

and personal growth? 

a) More digital 

tools 

26% 78 

  b) More language 

support 

22% 66 

  c) Sports and 

creativity training 

28% 84 

  d) Exposure to 

outside 

competitions 

24% 72 

 

 

 


